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Letter from the Editor
Jennifer Schroeder, SESA MD and DB Specialist

Welcome Back!
I hope that you had a nice restful break, wherever you chose to spend it. While some of you left
the state, I am sure that others stayed here in AK. For many of us, the holiday break is a nice
time to not only relax, but also see friends and family.
Now that school has started again, it is time get back into a routine! As challenging as this can
be for us as adults, it is also challenging for our students. During the break they may have fallen
out of a routine, may want to tell you about break but lack the language, or, may miss mom
and dad after spending extra time them. During this time, it is important to remember to be
flexible, build in extra time for activities, and make sure that there are visual supports ready for
the students.
When working with students with special needs, it is especially important to use evidencedbased practices (it is a requirement of IDEA). Living in rural and remote AK can also lend a
unique set of challenges to using evidenced-based practices; it can be challenging to get the
necessary materials, there may not be anyone in-house to do a training on the strategy, or
schools might be short staffed, etc. To help, this month we will focus on different evidencedbased strategies for students with a variety of disabilities. In addition, we will provide links to
other online and SESA library resources. If there is anything that you would like more
information or training on, please email us! SESA is able to provide VTC and on-site trainings!
Thanks,
Jennifer Schroeder
SESA Multiple Disabilities and Deafblind Specialist

Using Core Language with AAC
By Meriah Cory, SESA MD Specialist

Communication (both expressive and receptive) is typically one of the main areas that needs to
be focused on with students who have a cognitive disability, multiple disabilities, traumatic brain
injuries, and early childhood developmental delay, especially for those who are non-verbal and
use either a high or low tech AAC. There are many evidenced-based practices regarding
communication and to have a truly successful and independent communication experience,
more than one evidenced-based practice may need to be used. That being said, one practice that
can be helpful for learning language, supporting literacy, and creating independence in
communication is Core Word/Core Vocabulary.
What is Core Word or Core Vocabulary?
Core vocabulary is composed of high-frequency words that are very versatile. In contrast, fringe
vocabulary is composed of words that occur infrequently and lack versatility (typically, these
words are nouns). Core words are the words that make up more than 80% of our communication.
If students are given access and taught how to use a core vocabulary, they will have the flexibility
of responding to or asking a limitless number of questions. This, in turn, can allow them to
become a fluent AAC communicator.
The reason this evidenced-based practice is placed at the top of my list is because by teaching
20-80 words, student can hold a conversation on any topic and can respond to questions or
comments made in an active conversation. This practice does not limit them to structured
conversation, although they can still practice conversation through scripts as necessary. Also,
this practice does not ask them to memorize 300 or more words and word placement right away.
It slowly builds on what they know.
Resources:
Language Lab: The AAC Language Lab offers real-life solutions in support of language
development. Explore language stages and interactive materials specifically designed for Speech
Language Pathologists (SLP), Educators, and Parents.
Tobii Dynavox: Tobii Dynavox is the global leader in augmentative and alternative communication
(AAC). Leading eye tracking technology enhances our assistive technology.
PRC: Prentke Romich Company is a pioneer in the field of language and vocabulary development,
giving children and adults with communication challenges the ability to participate in life.
Final Comments: As stated in the first paragraph, communication is complex and while it is
important to choose a communication method that is functional and has long term perspectives,
there are many areas to look at. One area that is often overlooked is the emotional buy-in of the
student. Regardless of the communication method/structure chosen, if the team cannot create
an environment that encourages the social and emotional connection with the communication
process, most likely, the communication will not be successful. For more information, please see
this article on New Considerations for AAC Competency from Closing the Gap.

Evidenced-based Practice:
"Vocabulary Instruction for Preschool Students with Hearing Loss"
By Olivia Yancey, SESA Hearing Impairment Specialist

It is not uncommon for the student with hearing loss to have a need for individualized instruction
in the vocabulary development. Due to their hearing loss, learning by listening to others
throughout their day (i.e., "incidentally") is a challenge. Increasing receptive and expressive
vocabulary is important to prioritize as early as possible due to the relationship it provides with
communication and literacy.
Emily Lund and W. Michael Douglas used single-subject methods (2016) to evaluate the
effectiveness of three vocabulary teaching methods to increase the expressive vocabulary of
children with hearing loss who communicate using assistive listening devices (e.g., cochlear
implant, hearing aids). Their results imply that "explicit instruction paired with opportunities for
use of new words throughout the day may better facilitate word learning for children with
hearing loss than only naturalistic input" (Lund & Douglas, 2016). The authors recommended the
teacher should start with the most effective method of explicit instruction when teaching new
vocabulary. They also suggested using incidental approaches as a way to review, strengthen, or
maintain acquired vocabulary.
Ranked from most to least effective within this study, the following three vocabulary teaching
methods are briefly described:

Direct Instruction: 1) Determine 10 unknown words for the student. 2)
Find pictures or objects to represent the word.
3) Follow sequence of introducing the words, finding the word within a
set of words for receptive practice, and then having the student practice
saying the words one by one.
Follow-in Labeling: 1) Determine 10 unknown words for the student. 2)
Find pictures or objects to represent the words.
3) Set up two pictures or objects out of reach of the student:
•

If the student interacts with the picture-object and initiates
contact with teacher, the teacher should say the word aloud.
•
If the student does not interact with the materials for about 15
seconds, then the teacher would interact with the picture or object.
•
If the student interacts with the picture or object but does not
initiate communication with the teacher, the teacher should mirror the
student's play. The goal is to say aloud the word to the picture or word and
model play with the item while repeating the unknown word for the
student to hear. For further information on "follow-in labeling" consider
studies by Ann Kaiser and Megan Roberts (2013).
Incidental Exposure: 1) Place pictures or objects around the room of each
unknown word. 2) Throughout the school day reference the words and
information about them if the opportunity comes up (e.g., walking past
the picture or object).

Please note that in this study each child spent no more than 15 minutes per day on a specific
vocabulary teaching method. Once the unknown vocabulary is identified, consider setting aside
15 minutes each day to provide direct instruction of new vocabulary either one-on-one or in a
small group.
Reference: Lund, E., & Douglas, W. M. (2016). Teaching Vocabulary to Preschool Children With
HearingLoss. Exceptional Children, 83(1), 26-41. doi:10.1177/0014402916651848

Evidence-Based Teaching Strategy for Students with Visual Impairments
By Angel Black, SESA VI & MD Specialist

One of the most common things I see when walking into a
classroom of a student with a visual impairment is
this: Frustration!
Noses literally in a book and/or on a computer screen,
getting as close as possible to "see" what they are looking
at. Shoulders humped over, necks stretched forward,
grimaces on tiny faces! And no wonder, that is an extremely
difficult position to be in all day every day! It can quite
literally be a "pain in the neck"!
There is strong, research-based evidence that students
who are print readers (regular or large print) and are trained to use low-vision devices have an
increased oral comprehension, oral and silent reading speed, and the amount of reading they are
completing. Because some of these low vision aids are considered low-tech (think hand-held
magnifier) they don't appear to be as effective or worth the trouble. However, they are very
beneficial and students with visual impairments should be encouraged to utilize them in most
academic reading and writing situations. In fact, Koenig and Holbrook (2000a) recommends that
students with low vision should be provided instruction in technology (low or high) skills for 30
- 60 minutes a day until the student is not only proficient, but successful in their use. These skills
are that important! Not to mention, your student will feel better physically and not be so
fatigued by the end of the day because they are working so hard to see, that they can't fully
concentrate on their work. Encourage this evidence-based strategy and you will be able to see a
huge difference in the amount and quality of work your student with a visual impairment is
producing. Not to mention, that "pain in the neck" will be gone too!
Magnification tools available for loan through the SESA library:

From top to bottom:
Magnifying Sheet
Pocket Magnifier
Handheld Magnifier

From top to bottom:
Giant Magnifier
Bar Magnifier
Stand Magnifier

Envision I - Vision Enhancement Program for
Distance Devices (programs available for students
under 10 and students over 11)

Envision II - Vision Enhancement Program for
Magnification (programs available for students under
10 and students over 11)

Evidenced-based Practices in Autism
By John Barrowman, SESA AI Specialist

Evidenced-based Practices (EBP) is a term that I hear used a lot in reference to what people know
or feel to be best practices. EBP's are actually a specific title assigned to strategies that have
been heavily researched and supported. There is an actual finite list of practices along with
training and research that can be accessed online - all for free. There are currently 27 practices
identified by the National Professional Development Center on Autism Spectrum Disorders.
Below you will find links to the modules. SESA also has rapid eLearning versions of many of these
practices here.
Antecedent Based Interventions
Differential Reinforcement
Discrete Trial Teaching (DTT)
Exercise
Extinction
Functional Behavior Assessment (FBA)
Functional Communication Training
Modeling
Naturalistic Intervention
Parent-Implemented Intervention
Peer-mediated Instruction and Intervention (PMII)
Picture Exchange Communication System (PECS)
Pivotal Response Training (PRT)
Prompting
Reinforcement (R+)
Response Interruption/Redirection
Scripting
Self-management
Social Narratives
Social Skills Training
Structured Playgroup - Coming Soon
Task Analysis (TA)
Technology-aided Instruction and Intervention - Coming Soon
Time Delay
Video Modeling
Visual Supports

TRAINING OPPORTUNITIES FOR AUTISM EVIDENCE-BASED PRACTICES
The National Professional Development Center (NPDC) on Autism Spectrum Disorder and
the National Standards Project have identified specific evidence-based practices for working
with individuals experiencing autism and related disabilities. These are strategies that have been
shown to be effective through rigorous criteria and scientific research.

FREE! Distance & In-Person Training:
The AARC provides customized inperson and distance training
options!
Visit our website for more
information!

FREE! AARC Online Autism Conference, March 15-16, 2018:
This conference, featuring seven SESA specialists, will cover evidence-based practices for autism,
including a session on determining when a specific strategy may be applicable. Optional UAA
credit. Registration limited to the first 100 participants!
LINKS Training, February 3-4, 2018:
The AARC will again partner with STAR Autism Support to bring the LINKS Curriculum Training
(Linking Assessment & Instruction for Independence) to the Pre-Conference of the Alaska
Statewide Special Education Conference (ASSEC). This training incorporates many autism
evidence-based practices and data collection within the curriculum lessons. UAA credit available.
The SESA library also has resources for STAR and related programs.

ADDITIONAL FREE ONLINE TRAINING OPTIONS:
•
•

•
•

Alaska Autism Modules: The state of Alaska has developed a new set of training
modules on autism, screening & effective practices.
UAA Registered Behavior Technician (RBT) Training Program: Training to obtain the RBT
credential. This training (including evidence-based practices) will meet the requirements
set forth by the Behavior Analyst Certification Board. Application required.
Autism Internet Modules: Online modules providing training in evidence-based practices
and additional topics. University credit and certificates are available.
Autism Focused Intervention & Research Modules: Online modules providing training in
evidence-based practices, including video examples and resources for implementation.
Certificates of completion are available. Modules regularly added.

Reinforcement
Lyon Johnson, SESA ED Specialist

The question for this article was, which Evidence Based Practice (EBP) would I choose if I could
only choose one? Also, stipulating the EBP requires minimal guidance (i.e., easy to understand,
implement, with relatively low risk to the learner), works even in remote areas and can be
implemented using high-tech, low-tech or no technology. To answer this question, I draw upon
my professional experience working in rural/remote areas of Alaska. Also, I reference pages 2023 in a publication titled, Evidence-Based Practices for Children, Youth and Young Adults with
Autism Spectrum Disorder (Odom 2014), which is published by the National Professional
Development Center on Autism Spectrum Disorders. This document provides the most
comprehensive source for evidence-based practices.
My experience and a review of the best available evidence leads me to select reinforcement.
Reinforcement is defined as an event, activity, or other circumstance occurring after a learner
engages in a desired behavior that leads to the increased occurrence of the behavior in the
future. From an evidence standpoint, reinforcement has 43 studies validating its effectiveness.
This is eleven more than prompting, which is the next closest EBP. Reinforcement clearly is
useful across varied age groups, populations, and types of behaviors to address (e.g.,
academic, motor, behavioral, adaptive, school readiness). Moreover, reinforcement meets the
test of being able to be implemented in high-tech (e.g., ClassDojo as a digital token economy)
and low-tech/poor bandwidth scenario (e.g., an 'old-school' token economy set-up).
Knowing how to effectively implement the different types of reinforcement (positive vs
negative reinforcement), the timing of the delivery of the reinforcing stimuli is not necessarily
easy, per se. However, reinforcement is a foundation for many of the other EBPs (e.g.,
prompting, chaining, differential reinforcement, etc.). Hence, it is an important concept to
understand in order implement reinforcement effectively, but also to implement many other
EBP. Still, even with a foundational practice, such as reinforcement, there are risks involved-such as unintentionally reinforcing a student's maladaptive behaviors. But, it is important to
keep in mind that student behaviors are always being reinforced (strengthened) whether or
not team members are thinking it through. Another precaution is to not use harmful (e.g.,
sugary or unhealthy) or inappropriate (e.g., restricts future opportunities for reinforcement of
pro-social or adaptive behaviors) reinforcement stimuli.
If you want to brush up on your reinforcement skills or simply learn more about this EBP,
consider enrolling and accessing the free, self-paced AFIRM Training Modules on reinforcement
and other EBPs. Or, if you feel as though you have skills to start implementing, consider
downloading this EBP Packet for reinforcement.

My SESA Story
This month, instead of featuring a story, we wanted to make everyone aware of the
upcoming Alaska State Special Education Conference (ASSEC). Many of our SESA Specialists will
be presenting at the conference. We hope to see our teachers, paraprofessionals, and related
service providers there!

2 Day Pre-Conference - Sat., Feb. 3 - Sun., Feb. 4, 2018
Links Secondary Workshop: Linking Assessment and Instruction for Independence Workshop Tara Maltby, Autism Resource Specialist, and the STAR Autism Support (limited to 30
participants)
Main Conference (Day 1) - Mon., Feb 5, 2018:
The Immense Impact Professionals Can Make - Heidi Lieb-Williams, Puzzled with Purpose
(Sponsored by the Alaska Autism Resource Center)
Self-Advocacy in Autism - Sondra Williams, National Speaker & Autism Self-Advocate (Sponsored
by the Alaska Autism Resource Center)
Introduction: Teaching Students Who Are Deaf Or Hard Of Hearing - Olivia Yancey, SESA Hard of
Hearing Specialist
Main Conference (Day 2) - Tues., Feb. 6, 2018:
Deafblind Family and Professional Session - Jennifer Schroeder, Angel Black, Meriah Cory, SESA
Multiple Disabilities Specialists
Main Conference (Day 3) - Wed., Feb. 7, 2018:
Innovatively Engineered Plans: Put the POW Back in Your IEP! (Part 1) - Aimee Smith, Autism
Resource Specialist & Samantha Weiland, SESA Autism Specialist
Literacy for Students with Severe Disabilities - Jennifer Schroeder and Meriah Cory, SESA
Multiple Disabilities Specialists

Post Conference - Thurs., Feb. 8, 2018
Literacy Training for Students with Severe Disabilities (cognitive, vision, physical, TBI, OHI, and
multiple disabilities) - Jennifer Schroeder, SESA Deaf-Blind Specialist, Meriah Cory, SESA
Multiple Disabilities Specialist, & Angel Black, SESA Vision Impairment Specialist
SESA and AARC will also have a table in the main exhibit hall.
Please stop by and see us!
SESA Library Resources
Anne Freitag, SESA Librarian

The New School of Thought on IEP & 504 Plans: Love,
Understanding, and Other Best Practices / Larry Martin Davis. LM
Davis, 2010.
Description: "It's time for a new perspective in today's public
schools especially within special education and IEP and 504
intervention. ... [this book] inspires a new school of thought based
upon mutual understanding, transparency, and innovative
interventions. Traditionally, staff and parents who walk the special
needs path, experience frustration beyond belief through a maze
with endless twists and turns leading to empty promises and
untapped potential. Due to the complex nature of our children,
our schools need to respond to intervention with new insight.
Compassion, inspiration, and practical applications are featured
within this transformative book."--Back cover.
Helping Troubled Children and Youth: Continuing Evidence for the
Re-Ed Approach / Robert P. Cantrell, Mary Lynn Cantrell, editors.
American Re-Education Association, 2007.
Description: ...describes Re-ED's ecological approach for work
with children and youth often labeled with emotional disturbance,
behavior disorders, or mental illness. Based on educational,
psychological, and ecological principles, Re-ED seeks to help
children in natural settings by strengthening support systems,
reducing system discord, and teaching children to use normal
sources of affection, instruction, and discipline.

The Early Childhood Coaching Handbook / by Dathan D. Rush and
M'Lisa L. Shelden. Paul H. Brookes Pub. Co., 2011.
Description: "Evidence based and highly effective, coaching helps
early childhood practitioners support other professionals and
families as they enhance existing knowledge, develop new skills,
and promote healthy development of young children. This handson guide shows professionals how to conduct skillful coaching in
any setting--home, school, or community."--Back cover.

Prevent, Teach, Reinforce: The School-Based Model of Individualized
Positive Behavior Support / by Glen Dunlap ... [et al.]. Paul H.
Brookes Pub., 2010.
Description: "Solve serious behavior challenges in K-8 classrooms
with this easy-to-use book, the first practical guide to the researchproven Prevent-Teach- Reinforce (PTR) model. Developed by some
of the most respected authorities on positive behavior support, this
innovative model gives school-based teams a five-step plan for
reducing problems unresolved by typical behavior management
strategies."

Young Children's Behavior: Practical Approaches for Caregivers and
Teachers / Louise Porter. 3rd ed. Paul H. Brookes Pub. Co., c2008.
Description: ...shows early childhood professionals how to respond
to and improve the behavior of young children while meeting their
emotional and social needs.

Collaborative Home/School Interventions: Evidence-Based Solutions
for Emotional, Behavioral, and Academic Problems / Gretchen Gimpel
Peacock, Brent R. Collett. Guilford Press, 2010.
Description: "Parents can be invaluable partners in identifying
students' behavioral and learning needs and developing effective
solutions. This book provides practical tools for collaborating with
families to achieve the best outcomes for K-12 students. In a largesize format with lay-flat binding for easy reference and
photocopying, the book includes more than 40 ready-to-use
reproducibles. School-based mental health professionals will learn
how to build positive home/school relationships, actively involve
parents in assessment and intervention, and overcome barriers to
collaboration. The latest research on what works in treating
internalizing, externalizing, and academic difficulties is translated into clear-cut
recommendations for practice."--publisher's website.
The Intentional Teacher: Choosing the Best Strategies for Young
Children's Learning / Ann S. Epstein. National Association for the
Education of Young Children, c2007.
Description: "Planful, intentional teachers keep in mind the key
goals for children's learning and development in all domains by
creating supportive environments, planning curriculum, and
selecting from a variety of teaching strategies those that best
promote each child's thinking and skills. The Intentional Teacher
considers how and when each type of learning (child- guided, adultguided, or a combination) is most effective, and what teachers can
do to support them."--amazon.com
For more information on any of the titles listed above or questions about the SESA Lending
Library, please contact:
Anne Freitag, SESA Librarian.

